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Unit Overview  
Content Area:                          Social Studies: US I History  

Unit Title:                                 Unit 1 – Early American Civilizations:  

                                                   1st Inhabitants  (reinforcement/extension) 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate the nomadic journey of the first inhabitants 

(Olmec/Mayan/Aztec/Inca tribes) of North America, specifically exploring the underlying role agriculture 

played on enhancing the opportunity for the settlement of tribes and progression of cooperative 

communities.  Similarly, students will examine how cultural values directly correlate to the use of one’s 

surrounding environment, thus uniquely impacting establishments geographically, economically, and 

socially. 

Unit Rationale:  This unit will foster students’ understanding of the struggles endured by native tribes, 

and how such obstacles worked to shape the emergence and evolution of cooperative communities.  

Moreover, this unit will heighten students’ awareness of conflict resolution and the value of adapting to 

new environments.   

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections: 

 Civic Literacy 

 Economic Literacy 

 Geography 

 Global Awareness 

 Learning and Innovation Skills  

 Cross-Cultural Understanding  

 Collaboration, Teamwork, and Interpersonal Communication 

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  This 

course is designed to consistently reinforce students’ knowledge, skills, and perspectives of historical 

milestones and the progression of fully functioning societies, thus promoting students’ roles as active, 

informed citizens and contributing members of local, state, national, and global communities in the digital 

age, in addition to improving students’ perseverance, proficiency, and development of self-direction and 

productivity.   

Era The Beginnings of Human Society  

Grade Level By the end of grade 8   

Content Statement The Beginnings of Human Society: Paleolithic and 

Neolithic Ages 

Hunter/gatherers adapted to their physical environments 

using resources, the natural world, and technological 

advancements.  The agricultural revolution led to an 

increase in population, specialization of labor, new 

forms of social organization, and the beginning of 

societies.  Archaeology provides historical and scientific 

explanations for how ancient people lived.  

Strand & CPI # NJ Student Learning Standards 

A. Civics, Government and Human Rights 

6.2.8.A.1.a 

Compare and contrast the social organization, natural 

resources, and land use of early hunters/gatherers and 

those who lived in early agrarian societies. 
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B.Geography, People, and the Environment  

6.2.8.B.1.a 

Explain the various migratory patterns of 

hunters/gatherers that moved from Africa to Eurasia, 

Australia, and the Americas, and describe the impact of 

migration on their lives and on the shaping of societies. 

B.Geography, People, and the Environment  

6.2.8.B.1.b 

Compare and contrast how nomadic and agrarian 

societies used land and natural resources.  

C.Economics, Innovation, and Technology  

6.2.8.C.1.a 

Describe the influence of the agricultural revolution 

(e.g., the impact of food surplus from farming) on 

population growth and the subsequent development of 

civilizations). 

C.Economics, Innovation, and Technology  

6.2.8.C.1.b 

Determine the impact of technological advancements on 

hunter/gatherer and agrarian societies. 

D.History, Culture, and Perspectives  

6.2.8.D.1.a 

Demonstrate an understanding of pre-agricultural and 

post-agricultural periods in terms of relative length of 

time.  

D.History, Culture, and Perspectives  

6.2.8.D.1.b 

Describe how the development of both written and 

unwritten languages impacted human understanding, 

development of culture, and social structure. 

D.History, Culture, and Perspectives  

6.2.8.D.1.c 

Explain how archaeological discoveries are used to 

develop and enhance understanding of life prior to 

written records. 

Unit Essential Questions 

 How do historians learn about the 

past? 

 What characterized pre-historic people 

as being “humans”? 

 How did the geography and climate of 

the prehistoric earth influence the way 

early people lived and survived? 

 What are the consequences of 

technology? How did technology shift 

the way humans interact and coexist? 

 How did job specialization lead to the 

development of social classes in early 

civilizations?   

 

 

Unit Enduring Understandings 

 Artifacts are relics from the past, such as old 

maps or tools, which educate people about past 

historical time periods. 

 Cave paintings were the first form of record 

keeping and communication of the events of 

ancient times, allowing historians to study the 

past by interpreting the evidence left behind by 

pre-historic people. 

 Agriculture provided the early people with an 

opportunity to establish year round settlement, 

and organized communities and societies.  The 

benefits of agriculture resulted in thriving 

societies by providing stable economic 

structure and growth to societies. 

 Technology, even in its primitive form, 

continues to foster the development of skills 

needed to adapt to the changes in the 

environment, as a means of helping people 

satisfy their basic needs for survival. 

 Social classes or systems were designed to 

identify people by their importance according 

to his/her role within an economic system.   

 

Unit Learning Targets   

Students will ... 

 Identify how historians learn about the past. 

 Understand what change is and specific factors that often result in change. 
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 Explain why and how hunters and gatherers migrated to find new natural resources in order to 

survive. 

 Compare and contrast primitive tools utilized by pre-historic people and how technology has 

shifted in present day society. 

 Describe the impact of the agricultural revolution, specifically in terms of population growth, city 

development, and advancements in both technology and communication. 

 Explain how life changed as a direct result of the domestication of animals and crops. 

 Draw conclusions between how early people cultivated the land and how the land is cultivated 

today. 

 Interpret the connection between technology and economy. 

 Identify the eight key characteristics/features of a civilization. 

 Describe how cooperation and organization are the dominant factors essential for survival. 

 Analyze the role job specialization played on the creation of social classes/systems, and discuss 

how job specialization still plays an integral role in present day society.   

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will embed the exercising of present day 

skills through the utilization of historical milestones/valuable information of the past.   

 
Formative Assessments: 

 Graphic organizers 

 Timelines 

 Maps 

 Historical depictions/illustrations 

 Time capsules 

 Writing prompts 

 Newspaper/magazine articles 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

Teacher Notes:   
Pacing of instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and 

dependent on individual student progress.   

Curriculum Development Resources 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

 
http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Unit Overview  
Content Area:                          Social Studies: US I History  

Unit Title:                                 Unit 2 – Age of Exploration:  

                                                   Foundations of International Exploration and Globalization 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate the role of Portugal, Spain, and England in the exploration of 

both North and South America, specifically, highlighting Portugal’s role as the “pioneer” in the Age of 

Exploration, and thus, examining Spain’s domination in the 1500’s.  An array of exploration routes, in 

addition to the reasons for adopting such routes, will be compared and contrasted, as will the leading 

figures responsible for unveiling the New World.   

Unit Rationale:  This unit will foster students’ understanding of the influence of migration and 

colonization on the spread of cultures, in addition to the cultural changes that arise in direct response.   

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections: 

 Civic Literacy 

 Economic Literacy 

 Geography 

 Global Awareness 

 Learning and Innovation Skills  

 Cross-Cultural Understanding  

 Collaboration, Teamwork, and Interpersonal Communication 

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  This 

course is designed to consistently reinforce students’ knowledge, skills, and perspectives of historical 

milestones and the progression of fully functioning societies, thus promoting students’ roles as active, 

informed citizens and contributing members of local, state, national, and global communities in the digital 

age, in addition to improving students’ perseverance, proficiency, and development of self-direction and 

productivity.   

Era Three Worlds Meet (Beginnings to 1620)  

Grade Level By the end of grade 8   

Content Statement Three Worlds Meet 
Indigenous societies in the Western Hemisphere 

migrated and changed in response to the physical 

environment and due to their interactions with 

Europeans. European exploration expanded global 

economic and cultural exchange into the Western 

Hemisphere.  

Strand & CPI # NJ Student Learning Standards 

B. Geography, People, and the Environment  

6.1.8.B.1.b 

Analyze the world in spatial terms (e.g., longitude, 

latitude) using historical maps to determine what led to 

the exploration of new water and land routes. 

B. Geography, People, and the Environment  

6.1.8.B.2.b 

Compare and contrast how the search for natural 

resources resulted in conflict and cooperation among 

European colonists and Native American groups in the 

New World.  

C. Economics, Innovation, and Technology 

6.1.8.C.1.a  

Evaluate the impact of science, religion, and technology 

innovations on European exploration. 

C. Economics, Innovation, and Technology 

6.1.8.C.1.b 

Explain why individuals and societies trade, how trade 

functions, and the role of trade during this period. 



6 

 

C. Economics, Innovation, and Technology 

6.1.8.C.2.b 

Explain the system of mercantilism and its impact on the 

economies of the colonies and European countries. 

C. Economics, Innovation, and Technology 

6.1.8.C.2.c 

Analyze the impact of triangular trade on multiple 

nations and groups. 

D. History, Culture, and Perspectives 

6.1.8.D.1.b 

Explain how interactions among African, European, and 

Native American groups began a cultural transformation. 

D. History, Culture, and Perspectives 

6.1.8.D.1.c 

Evaluate the impact of the Colombian Exchange on 

ecology, agriculture, and culture from different 

perspectives. 

D. History, Culture, and Perspectives 

6.1.8.D.2.a 

Analyze the power struggle among European countries, 

and determine its impact on people living in Europe and 

the Americas. 

Unit Essential Questions 

 What are some underlying reasons 

which drive people to move? 

 How was Portugal the “pioneer” in 

exploration? 

 How did Spain’s conquests directly 

affect the economic/social 

development of the Americas? 

 What role did Queen Elizabeth play in 

England’s attempts at exploration? 

 How do nations increase wealth and 

power? 

 What are consequences of trading? 

 

 

 

Unit Enduring Understandings 

 Humans are able to explore the world more 

efficiently with the help of technological 

advances. 

 Nations seek to conquer lands as a means of 

increasing wealth and power. 

 The spread of culture and cultural change occur 

as a direct result of migration and colonization.  

 Nations establish colonies to aid in economic 

growth, typically through the acquisition of 

resources and trade. 

 Trade between societies, including the 

exchange of goods and even ideas, can generate 

both positive and negative results. 

 Competition for resources and colonies often 

leads to conflict, even in the form of war.   

Unit Learning Targets   

Students will ... 

 Explain the causes and effects of the Age of Exploration 

 Describe Portugal’s role as the pioneer in European exploration 

 Construct an illustrated map, demonstrating famous voyages that transpired during the Age of 

Exploration 

 Compare and contrast the voyages of famous explorers 

 Assess Christopher Columbus’s influence on the colonization of the Americas 

 Describe the life experience of slaves during the Middle Passage 

 Analyze the evolution of religion, specifically how it both unified and divided people 

 Discuss how geography impacts the development of political, economic, and cultural centers of 

each empire, in addition to influencing the empires’ relationships with others around the world 

 Evaluate how Queen Elizabeth played an integral role in developing England into a “superpower” 

 Compare and contrast the major technological innovations as well as the cultural contributions of 

various civilizations within this time period, and distinguish which advancements were most 

notable/enduring  

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will embed the exercising of present day 

skills through the utilization of historical milestones/valuable information of the past.   
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Formative Assessments: 

 Graphic organizers 

 Timelines 

 Maps 

 Historical depictions/illustrations 

 Time capsules 

 Writing prompts 

 Newspaper/magazine articles 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

Teacher Notes:   
Pacing of instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and 

dependent on individual student progress.   

Curriculum Development Resources 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

 
http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Unit Overview  
Content Area:                          Social Studies: US I History  

Unit Title:                                 Unit 3 – Colonial America:  

                                                   The Growth of Colonial America and the Road to Revolution 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate the founding of Colonial America, specifically analyzing the 

thirteen original colonies.  Divided into three regions, New England, Middle, and Southern, the colonies’ 

will be explored in depth (geography, religion, slavery, economics etc.) as a means of providing 

underlying explanations as to whether or not each region flourished or struggled.  Students will compare 

and contrast the failures and successes of each of these three colonial regions and identify their respective 

relationship with Great Britain.   

Unit Rationale:  This unit will foster students’ understanding of how “origins,” while they may be deeply 

rooted in the past, have the ability to remain as traces of history in present-day society.  Additionally, this 

unit will parallel the notion that different regions, on both a national and international level, provide 

diversity in cultures, religions, jobs, activities, and even resources.   More importantly, this unit will be 

essential for denoting the core meaning of “independence” and the significance of gaining independence 

for the purpose of growth and development.  

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections: 

 Civic Literacy 

 Economic Literacy 

 Geography 

 Global Awareness 

 Learning and Innovation Skills  

 Cross-Cultural Understanding  

 Collaboration, Teamwork, and Interpersonal Communication 

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  This 

course is designed to consistently reinforce students’ knowledge, skills, and perspectives of historical 

milestones and the progression of fully functioning societies, thus promoting students’ roles as active, 

informed citizens and contributing members of local, state, national, and global communities in the digital 

age, in addition to improving students’ perseverance, proficiency, and development of self-direction and 

productivity.   

Era Colonization and Settlement (1585-1763)  

Grade Level By the end of grade 8   

Content Statement Colonization and Settlement 
The colonists adapted ideas from their European heritage 

and from Native American groups to develop new 

political and religious institutions and economic 

systems. The slave labor system and the loss of Native 

American lives had a lasting impact on the development 

of the United States and American culture. 

Strand & CPI # NJ Student Learning Standards 

A. Civics, Government, and Human Rights 

6.1.8.A.2.b 

Explain how and why early government structures 

developed, and determine the impact of these early 

structures on the evolution of American politics and 

institutions. 
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A. Civics, Government, and Human Rights 

6.1.8.A.2.c 

Explain how demographics (i.e., race, gender, and 

economic status) affected social, economic, and political 

opportunities during the Colonial era.  

B. Geography, People, and the Environment 

6.1.8.B.2.a  

Determine factors that impacted emigration, settlement 

patterns, and regional identities of the colonies. 

C. Economics, Innovation, and Technology 

6.1.8.C.2.a 

Compare the practice of slavery and indentured 

servitude in Colonial labor systems. 

C. Economics, Innovation, and Technology 

6.1.8.C.2.b 

Explain the system of mercantilism and its impact on the 

economies of the colonies and European countries. 

C. Economics, Innovation, and Technology 

6.1.8.C.2.c 

Analyze the impact of triangular trade on multiple 

nations and groups. 

D. History, Culture, and Perspectives 

6.1.8.D.1.a 

Analyze the power struggle among European countries, 

and determine its impact on people living in Europe and 

the Americas. 

D. History, Culture, and Perspectives 

6.1.8.D.1.b 

Compare and contrast the voluntary and involuntary 

migratory experiences of different groups of people, and 

explain why their experiences differed. 

Unit Essential Questions 

 Why did colonists want to gain 

independence from England? 

 Why did the English settle in 

America? 

 How did the colonists establish 

settlements? 

 What factors contributed to both the 

successes and failures of early English 

settlements? 

 How did geography influence the 

economic growth and development 

within each of the three colonial 

regions? 

 Why did the colonial regions develop 

uniquely from one another? 

 How did settlements create both 

opportunity and misfortune?  

 Why did colonists begin to develop an 

“American” identity? 

 What were the underlying reasons 

behind conflict between France and 

England in North America? 

 How did African slaves experience 

colonial life? 

 Can cultures blend and appreciate 

diversity?  

Unit Enduring Understandings 

 Dissatisfaction with government, religious 

freedom, and social conditions often trigger 

immigration  

 The Separatists and Puritans strived to be free 

from persecution and exercise their religion 

freely within their own society. 

 The English yearned to profit from the resources 

located in America, in hopes of challenging 

other European nations. 

 The wide-ranging geography and landscape of 

North America promoted diversity of culture, 

which is even apparent in present-day society. 

 Lifestyle is dependent on location (which 

correlates to access). 

 Gaining independence and a new “identity” is a 

process. 

 Colonization created both opportunity and 

misfortune depending on one’s race, class, 

religion and/or gender. 

 Slavery resulted in intense hardships for those 

directly affected and even shaped American 

history.  

 Evolution of ideas etc. often occurs as a direct 

result of merging societies.  

 

 

Unit Learning Targets   

Students will ... 

 Explain why the English settled in North America. 

 Determine the role religious freedom and participatory government played in various colonies 

throughout North America.  
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 Analyze how and why early government structures were developed and identify the impact these 

early structures played on the rise of American politics/institutions. 

 Identify the underlying reasons for failed settlements. 

 Describe how each of the colonial regions were founded. 

 Compare/contrast the three colonial regions, geographically, economically, and socially. 

 Explain the role of slavery in the colonies.  

 Examine how race, gender, and status directly impacted one’s access to social, economic, and 

political opportunities during the colonial times. 

 Compare and contrast how the demand for natural resources resulted in conflict and cooperation 

among European colonists and Native American groups in the New World. 

 Differentiate between voluntary and involuntary migratory experiences and compare and contrast 

these experiences of different groups of people. 

 Assess how the expansion of American colonies was directly correlated to both the conflicts and 

alliances among European countries and Native American groups. 

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will embed the exercising of present day 

skills through the utilization of historical milestones/valuable information of the past.   

 
Formative Assessments: 

 Graphic organizers 

 Timelines 

 Maps 

 Historical depictions/illustrations 

 Time capsules 

 Writing prompts 

 Newspaper/magazine articles 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  

Lesson Timeframe 

Teacher Notes:   

Pacing of instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and 

dependent on individual student progress.   

Curriculum Development Resources 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

 

http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

 

  

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Unit Overview  
Content Area:                          Social Studies: US I History  

Unit Title:                                 Unit 4 – Creating a Nation:  

                                                   The Spirit of Independence to The American Revolution 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate the shift of power within North America after the French and 

Indian War, specifically, highlighting how relations were altered between Great Britain and the colonists. 

Additionally, students will explore American independence and the formation of a democracy.   

Unit Rationale:  This unit will foster students’ understanding of different types of conflict that arise 

between groups of people, in addition to the resolutions that follow.  Moreover, students will comprehend 

the meaning of independence and the catalyst behind individuals’ desire for independence, especially 

while exploring primary documents and the power these documents continue to regulate over present-day 

society.  

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections: 

 Civic Literacy 

 Economic Literacy 

 Geography 

 Global Awareness 

 Learning and Innovation Skills  

 Cross-Cultural Understanding  

 Collaboration, Teamwork, and Interpersonal Communication 

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  This 

course is designed to consistently reinforce students’ knowledge, skills, and perspectives of historical 

milestones and the progression of fully functioning societies, thus promoting students’ roles as active, 

informed citizens and contributing members of local, state, national, and global communities in the digital 

age, in addition to improving students’ perseverance, proficiency, and development of self-direction and 

productivity.   

Era Revolution and the New Nation (1754-1820s) 

Grade Level By the end of grade 8   

Content Statement Revolution and the New Nation 

Disputes over political authority and economic issues 

contributed to a movement for independence in the 

colonies. The fundamental principles of the United 

States Constitution serve as the foundation of the United 

States government today. 

Strand & CPI # NJ Student Learning Standards 

B. Geography, People, and the Environment 

6.1.8.B.3.a  

Assess how conflicts and alliances among European 

countries and Native American groups impacted the 

expansion of the American colonies. 

B. Geography, People, and the Environment 

6.1.8.B.3.c 

Use maps and other geographic tools to evaluate the 

impact of geography on the execution and outcome of 

the American Revolutionary War. 

B. Geography, People, and the Environment 

6.1.8.B.3.d 

Explain why New Jersey’s location played an integral 

role in the American Revolution. 

C. Economics, Innovation, and Technology 

6.1.8.C.3.b 

Summarize the effect of inflation and debt on the 

American people and the response of state and national 

governments during this time.  
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D. History, Culture, and Perspectives 

6.1.8.D.3.c 

Analyze the impact of George Washington as general of 

the American revolutionary forces and as the first 

president of the United States. 

D. History, Culture, and Perspectives 

6.1.8.D.3.d 

Analyze how prominent individuals and other nations 

contributed to the causes, execution, and outcomes of 

the American Revolution. 

D. History, Culture, and Perspectives 

6.1.8.D.3.e 

Examine the roles and perspectives of various 

socioeconomic groups (e.g., rural farmers, urban 

craftsmen, northern merchants, and southern planters), 

African Americans, Native Americans, and women 

during the American Revolution, and determine how 

these groups were impacted by the war. 

D. History, Culture, and Perspectives 

6.1.8.D.3.f 

Analyze from multiple perspectives how the terms of the 

Treaty of Paris affected United States relations with 

Native Americans and with European powers that had 

territories in North America. 

Unit Essential Questions 

 Why do we need government? 

 With the culmination of the French & 

Indian War, how did the British 

government anger the American 

colonists? 

 How did the American colonists react 

to British policies? 

 What was the trigger to the battle 

between the American colonists and 

the British soldiers at Lexington and 

Concord?  

 What was the motivating force that 

compelled American colonists to 

declare independence?  

 What challenges did the American 

revolutionaries face at the beginning of 

the war? 

 How did the United States gain allies 

and aid during the Revolutionary War? 

 How did fighting in both the West and 

South directly impact the progression 

of the Revolutionary War?  

 What impact did the Battle of 

Yorktown have on American 

independence?   

 What is the logic behind the 

Constitution and is it considered to be 

a democratic document? Why? 

 How effective was government under 

the Articles of Confederation? 

 Why is the Constitution a document of 

compromise?  What ideas/features are 

found in the Constitution? 

Unit Enduring Understandings 

 After the French and Indian War, Great Britain 

passed a set of laws that were responsible for 

protecting British interests in the colonies.  

 Resistance/anti-British attitudes of the colonists 

was triggered by Britain’s government 

generating new tax laws, engaging in violent 

clashes against the colonists, and restricting 

colonial rights.   

 Colonial leaders joined in Philadelphia to 

discuss their opposition to British policy. 

 America’s fight for independence began at the 

Battle of Lexington and Concord. 

 American loyalties were eventually split with 

the progression of the war.  

 The Declaration of Independence denoted the 

birth of a new nation, committing Americans to 

a struggle for independence. 

 The British and American forces each had 

advantages and disadvantages during the war for 

American independence. 

 The Patriots encountered financial strain when 

financing the war for independence. 

 The ideals of liberty and freedom inspired the 

American Revolution and followed through to 

the interests of women and even slavery.  

 George Washington’s complex battle plan was 

the driving force behind the important American 

victory at the Battle of Yorktown. 

 Two pivotal Patriot qualities, including both 

spirit and determination, assisted in them 

gaining their independence.   
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  The Articles of Confederation created a weak 

central government and strong state 

governments.  

 The Constitution divides and limits power 

among three branches of government. 

Unit Learning Targets   

Students will ... 

 Identify how the colonists coped with the new British policies. 

 Explain the diverse set of taxes/laws/acts that were past post French and Indian War. 

 Describe Great Britain’s reaction towards the colonists after the French and Indian War.  

 Summarize the historic events of both the Boston Massacre and Boston Tea Party. 

 Assess the advantages and disadvantages experiences by both the British and the colonists at the 

start of the American Revolution. 

 Use maps and other geographic tools to evaluate the impact of geography on the execution and 

outcome of the American Revolution.  

 Analyze the influence of foreign aid throughout the Revolutionary War.  

 Evaluate the overall effectiveness of the core principles underlying the Constitution.  

 Determine the impact of both the Constitution and the Bill of Rights on present-day society.  

 Discuss the most notable battles in the Revolutionary War, especially that of the Battle of 

Lexington and Concord.  

 Compare and contrast the provisions of the Treaty of Paris.  

Evidence of Learning 
Summative Assessment:  The students will be assessed within a comprehensive, product-based 

summative unit assessment and/or published composition which will embed the exercising of present day 

skills through the utilization of historical milestones/valuable information of the past.   

 
Formative Assessments: 

 Graphic organizers 

 Timelines 

 Maps 

 Historical depictions/illustrations 

 Time capsules 

 Writing prompts 

 Newspaper/magazine articles 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 

Lesson Plans  
Lesson Timeframe 

  

Teacher Notes:   
Pacing of instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and 

dependent on individual student progress.   

Curriculum Development Resources 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 
http://www.P21.org 

The AFLS (The Assessment of Functional Living Skills) 

 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Unit Overview  
Content Area:                          Social Studies: US I History  

Unit Title:                                 Unit 5 – Post Revolutionary America  

                                                   (Expansion & Reform) to The Civil War 

Target Course/Grade Level:  6th-8th  

Unit Summary:  Students will investigate both domestic and foreign problems and resolutions that arose 

after the American Revolution.  Additionally, students will evaluate and assess the role of George 

Washington as the first president of the United States and the precedents he set which are still existent in 

today’s society, including that of the formation of political parties.  Exploring the significant events in 

early U.S History, students will then trace the events that triggered the growing discontent within the 

nation and those which sparked the Civil War.   

Unit Rationale:  This unit will foster students’ understanding of how American changed as a direct result 

of land acquisition and territorial expansion.  Most importantly, students will have an opportunity to 

examine the political climate, specifically, gaining knowledge about the role of the federal government and 

the suffrage movement of various groups of people over the course of time.   

Student Learning Objectives 
Examples Of The Most Explicit Intersections Within P21/Connections: 

 Civic Literacy 

 Economic Literacy 

 Geography 

 Global Awareness 

 Learning and Innovation Skills  

 Cross-Cultural Understanding  

 Collaboration, Teamwork, and Interpersonal Communication 

Related Content 

All the content presented in this course has connections to the standards for Social Studies practices.  This 

course is designed to consistently reinforce students’ knowledge, skills, and perspectives of historical 

milestones and the progression of fully functioning societies, thus promoting students’ roles as active, 

informed citizens and contributing members of local, state, national, and global communities in the digital 

age, in addition to improving students’ perseverance, proficiency, and development of self-direction and 

productivity.   

Era Expansion and Reform (1801-1861)  

Civil War and Reconstruction (1850-1877) 
Grade Level By the end of grade 8   

Content Statement Expansion and Reform 
Westward movement, industrial growth, increased 

immigration, the expansion of slavery, and the 

development of transportation systems increased 

regional tensions. 

 

Civil War and Reconstruction 
The Civil War resulted from complex regional 

differences involving political, economic, and social 

issues, as well as different views on slavery.  The Civil 

War and Reconstruction had a lasting impact on the 

development of the United States. 
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Strand & CPI # NJ Student Learning Standards 

A. Civics, Government, and Human Rights 

6.1.8.A.4.a 

6.1.8.A.5.a 

Explain the changes in America’s relationships with 

other nations by analyzing policies, treaties, tariffs, and 

agreements. 

 

Explain how and why the Emancipation Proclamation 

and the Gettysburg Address continue to impact 

American life. 

A. Civics, Government, and Human Rights 

6.1.8.A.4.b  

6.1.8.A.5.b 

Analyze how the concept of Manifest Destiny influenced 

the acquisition of land through annexation, diplomacy, 

and war. 

 

Compare and contrast the approaches of Congress and 

Presidents Lincoln and Johnson toward the 

reconstruction of the South. 

A. Civics, Government, and Human Rights 

6.1.8.A.4.c 

Assess the extent to which voting rights were expanded 

during the Jacksonian period. 

B. Geography, People, and the Environment 

6.1.8.B.4.a 

6.1.8.B.5.a 

 

Assess the impact of the Louisiana Purchase and western 

exploration on the expansion and economic development 

of the United States.  

 

Assess the role of various factors (i.e., geography, 

natural resources, demographics, transportation, 

leadership, and technology) that affected the course and 

outcome of the Civil War. 

B. Geography, People, and the Environment 

6.1.8.B.4.b 

Map territorial expansion and settlement, as well as the 

locations of conflicts with and resettlement of Native 

Americans. 

C. Economics, Innovation, and Technology 

6.1.8.C.4.a 

6.1.8.C.5.a 

Analyze the debates involving the National Bank, 

uniform currency, and tariffs, and determine the extent 

to which each of these economic tools met the economic 

challenges facing the new nation. 

 

Assess the human and material costs of the Civil War in 

the North and South. 

C. Economics, Innovation, and Technology 

6.1.8.C.4.b 

6.1.8.C.5.b 

Explain how major technological developments 

revolutionized land and water transportation, as well as 

the economy, in New Jersey and the nation. 

 

Analyze the economic impact of Reconstruction on the 

South from different perspectives. 

C. Economics, Innovation, and Technology 

6.1.8.C.4.c 

Analyze how technological innovations affected the 

status and social class of different groups of people, and 

explain the outcomes that resulted. 

D. History, Culture, and Perspectives 

6.1.8.D.4.a 

6.1.8.D.5.a 

Analyze the push-pull factors that led to increases in 

immigration, and explain why ethnic and cultural 

conflicts resulted. 

 

Prioritize the causes and events that led to the Civil War 

from different perspectives. 
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D. History, Culture, and Perspectives 

6.1.8.D.4.b 

6.1.8.D.5.b 

Describe efforts to reform education, women’s rights, 

slavery, and other issues during the Antebellum period. 

 

Analyze critical events and battles of the Civil War and 

determine how they contributed to the final outcome of 

the war. 

D. History, Culture, and Perspectives 

6.1.8.D.5.c 

Examine the roles of women, African Americans, and 

Native Americans in the Civil War. 

D. History, Culture, and Perspectives 

6.1.8.D.5.d 

Analyze the effectiveness of the 13th, 14th, and 15th 

Amendments to the United States Constitution from 

multiple perspectives. 

Unit Essential Questions 

 What were the precedents established 

by George Washington as the 1st 

President? 

 Why did Americans feel the need to 

expand and move west? 

 How did both land and water 

transportation affect westward 

expansion? 

 In what ways did America change as a 

result of land acquisition/territorial 

expansion? 

 How did our growth and movement 

west affect our relationship between 

the north and south regions in the U.S. 

and with other countries?  

 How did the belief in Manifest Destiny 

directly impact western settlement? 

 What was the significance of the Dred 

Scott decision? 

 What were the advantages and 

disadvantages of the North and South? 

 What social, political, and economic 

changes resulted from the war? 

 What significant events led to the end 

of the war?  

Unit Enduring Understandings 

 Washington was responsible for creating 

several political traditions, particularly about 

the structure of a new government. 

 The Louisiana Purchase opened a vast area to 

exploration and settlement.  

 It was believed that the U.S. was destined to 

continue to grow and expand. To carry out its 

mission, the U.S. would have to confront 

Mexico and Britain that claimed large parts of 

North America, as well as needing to have to 

reach some accommodation with the Native 

Americans.  

 Access to transportation, specifically, better 

roads, canals, steamboats, and even railroads 

resulted in a more cost effective method to ship 

and create cities near water.  

 After the War of 1812, a new spirit of 

nationalism was spread throughout United 

States. 

 The regions of the North and South had distinct 

ways of life that defined their interests and 

differences in growth and development over 

time led to increased tensions and failed 

attempts at compromise. 

 Large population, more railroads, farms, 

exports, and manufactured goods provided the 

North with an advantage to the war. One of the 

predominant weakness was the north’s 

unfamiliarity with the south’s land.  On the 

contrary, the south had excellent military 

leaders, a cause to fight for, and knowledge of 

their land/territory.  Having a smaller 

population and fewer resources/industry were 

the south’s weaknesses. 
 The Supreme Court’s decision in the Dred Scott 

case ended up further dividing the country with 

a severe blow to anti-slavery forces. 
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 The Civil War led to political change and 

strained the economies of the North and South 

which resulted in both sides having to find 

ways/policies to raise money for the war. 

 After four years of fighting against the 

unfavorable odds, the South ended up 

surrendering.  

  

Unit Learning Targets   

Students will ... 

 Describe the challenges the U.S encountered during Washington’s presidency. 

 Compare and contrast the political parties: Federalists & Democratic-Republicans. 

 Analyze the impact of the Louisiana Purchase.  

 Evaluate the implications of war, especially that of the War of 1812. 

 Identify the benefits of transportation, both land and water, on the westward expansion. 

 Discuss how Native Americans were affected as a result of territorial expansion. 

 Explain the concept of Manifest Destiny. 

 Explain the innovations in industry, travel, and communications that changed the lives of the 

Americans in the 1800s. 

 Assess the significance of the Dred Scott decision. 

 Identify the strengths and weaknesses of the North and South. 

 Describe the social, political, and economic changes during the war.  

 Differentiate between historical facts and historical interpretations. 

 Explain how Abolitionists influenced the antislavery movement. 

 Describe the effects of the women’s rights movement during this time.  

 Analyze the strategies utilized by both sides during the war. 

 Identify the significant events that changed the course of the war and eventually led to the 

culmination of the war. 

 Evaluate Lincoln’s role throughout the war.  

Evidence of Learning 
Summative Assessment:   

The students will be assessed within a comprehensive, product-based summative unit assessment and/or 

published composition which will embed the exercising of present day skills through the utilization of 

historical milestones/valuable information of the past.   

 
Formative Assessments: 

 Graphic organizers 

 Timelines 

 Maps 

 Historical depictions/illustrations 

 Time capsules 

 Writing prompts 

 Newspaper/magazine articles 

 Blogs 

 Podcasts 

 Tests/quizzes 

 Discussions/explanations 

 Collaborative learning opportunities 

 Individual practice 

 Homework assignments 

 Comprehension checkpoints 

 Application/generalization of skills 

 Notes 

 Skill drills 
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Lesson Plans  

Lesson Timeframe 

 

Teacher Notes:   

Pacing of instruction will be exercised in accordance with students’ Individual Education Plans (IEPs) and 

dependent on individual student progress.   

Curriculum Development Resources 

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf 

http://www.P21.org 

 

The AFLS (The Assessment of Functional Living Skills) 

  

http://www.state.nj.us/education/cccs/2014/ss/standards.pdf
http://www.p21.org/
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Content Area 

Unit Name 

English Language Arts, Mathematics, Science, Social Studies, World 

Language, Practical and Fine Arts, Business 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core 

Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century 

Themes and 

Skills 
 

 

For information related to the 12 Career Ready Practices follow the links 

below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 
 

8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 
 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and 

illustrate a simple story, Work collaboratively with peers on project, Use 

digital tools to explore an issue and design solution for a problem, Identify 

how technology improves life, Use digital tools to design an approach to 

solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply 

engineering designs to data collection and solutions, Understand how 

technology evolves based on need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on 

global topic, Use technology and social media responsibly, Employ a wide 

range of digital resources to collect data and form solutions, Identify the 

forces that come into play for further development of technology; apply 

engineering design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
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Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
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6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

 

 

http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

 Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

 Assignments and assessments can be planned and implemented with input from the 

student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  

 


